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Introduction

EES Staff Survey Research Framework

The Center for Educational Effectiveness brings together leading research to create the Educational Effectiveness Survey™ (EES)—a formative and diagnostic tool designed to

stimulate and inform conversations for improvement within your organization. The research framework includes:

» Effective organizations

» Organizational trust

» Culturally responsive teaching

« District support for improvement

» Attributes of effective instructional practice

This report contains results from the survey you recently administered.

Survey Question Structure

Staff are asked to identify their position when they begin the survey. Instructional staff are shown all questions in the survey
while non-instructional staff are shown a subset that omits instructional practice questions. This allows for deeper analysis of
the survey data.

Readiness for Change

This is the starting point for interpreting your EES Staff data. CEE’s research into staff survey responses has shown these items
or attributes to be foundational to organizational change. This section, with your unique charted data, is the first section in the
report.

9 Characteristics of High-Performing Schools

While there is no single solution for all schools, research on effective schools identified common characteristics of
high-performing schools. Successful schools engaged in improvement activities focus on these characteristics to create and
improve the system(s) that ultimately increase student learning and achievement.
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Instructional Staff
(Full Survey)

Non-Instructional
Staff
{Subset of Full Survey)
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Demographics

Gender

Department

5.0%)

cience | 2 (12.5%)

rts / Soc Studies | 2 (12.5%)

s|2 (12.5%)

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

Position

al/Instr Aid | 4 (25.0%)

upport Staff | 3 (18.8%)

School-Yrs of Service

| 3(18.8%)

ars | 2 (12.5%)

r|2(12.5%)

11years|1(6.3%)

South Whidbey Elementary-South Campus

Level

(12.5%)

Education-Yrs of Service

| -7 (20.0%)

11years |-2(6.7%)

3years|0(6.7%)
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Survey Engagement—Lowest Response Rate

All Staff | N=16

A diverse representation of parents and community members are involved in school decision-making

A proportional amount of students of color, low income and students with disabilities are included in the ..

| am aware that | have implicit biases
| consider my students’ background when designing lessons

Instructional practices incorporate the interests and strengths of the home cultures of the school’s stud..

Learning opportunities include enrichment experiences for all students

My colleagues are aware they have implicit biases

Our school has specific goals around reducing disproportionalities

Our school responds to disproportionality data to improve equity

Our school uses non-exclusionary approaches to discipline (alternatives to suspension and expulsion)
Our teachers engage in professional development activities to learn about equity

School leaders demonstrate ownership of the collective vision for equity

Supports are provided allowing all students to access more rigorous courses and content

Teachers plan lessons utilizing a racial equity lens in order to engage historically underserved students

The books and materials used in classrooms include positive representations of race, gender, and other ..

The school partners with diverse community assets

The school’s curriculum supports cultural proficiency by including the contributions of different racial an..

This school creates multiple cultural experiences between students and the community
This school has a welcoming environment that embraces the diversity of:

This school includes students when addressing all forms of bias

This school provides curriculum that is relevant and meaningful

Instructional Staff | N=13

A diverse representation of parents and community members are involved in school decision-making

A proportional amount of students of color, low income and students with disabilities are included in the ..

| am aware that | have implicit biases
| consider my students’ background when designing lessons

Instructional practices incorporate the interests and strengths of the home cultures of the school’s stud..

Learning opportunities include enrichment experiences for all students

My colleagues are aware they have implicit biases

Our school has specific goals around reducing disproportionalities

Our school responds to disproportionality data to improve equity

Our school uses non-exclusionary approaches to discipline (alternatives to suspension and expulsion)
Our teachers engage in professional development activities to learn about equity

School leaders demonstrate ownership of the collective vision for equity

Supports are provided allowing all students to access more rigorous courses and content

Teachers plan lessons utilizing a racial equity lens in order to engage historically underserved students
The books and materials used in classrooms include positive representations of race, gender, and other ..
The school partners with diverse community assets

The school’s curriculum supports cultural proficiency by including the contributions of different racial an..

This school creates multiple cultural experiences between students and the community
This school has a welcoming environment that embraces the diversity of:

This school includes students when addressing all forms of bias

This school provides curriculum that is relevant and meaningful
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Measuring Survey Engagement

The questions on the left have the lowest response rates. The number
of questions each respondent was shown will vary depending on the
position they indicated at the beginning of the survey.

Instructional staff are shown all questions in the survey while
non-instructional staff are shown a subset that omits questions not
pertinent to their job assignment. The percentage answered for each
question is calculated with an N count depending on whether it was a
question answered by All Staff or Instructional Staff only.

The scatterplot below displays each survey respondent, the percent
of total questions they answered, and the average percent positive.

100% L 2

80% 'S
70%

60%

Positive Responses

40%

20%

0%
0% 20% 40% 60% 80% 100%

Survey Completion
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Readiness 'FOI’ Change South Whidbey Elementary-South Campus

The charts below are data about your school staff, who must define, embrace, implement, and sustain change. If your staff believes there is a weakness in the problem-solving
ability or in the ability to resolve conflict within this building, or does not see the urgency to improve, you must address those issues to successfully navigate and sustain
change. The data contained within the EES will allow conversations about those and other issues to begin by using “the staff voice.”

You will find these data and the rest of the “readiness for change” data in the following report section.

When there is a problem in my school,  All Staff 27%
we talk about how to solve it

Instructional Staff 33%
There is a willingness to address All Staff 47%
conflict in this school

Instructional Staff 46% .
Staff share a high sense of urgency All Staff 47%
around the need to improve

Instructional Staff 46%

W Almost Always True | Often True Sometimes True 0 Seldom True [l Almost Never True
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Readiness for Change—I vs. They Perspectives

Gaps over 20% in elementary and over 25% in secondary should be investigated. Why do staff see different attitudes in their
colleagues?

South Whidbey Elementary-South Campus

How large is the Gap between
| vs. They?

I am willing to work at
All Staff changing my school for the
better

My colleagues are willing to
work at changing this school
for the better

19%

I am willing to work at
Instructional changing my school for the
Staff better

My colleagues are willing to

—
—

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

work at changing this school 23%
for the better
| welcome new ideas and
All Staff 13%
change
My colleagues welcome new 13%
ideas and change
) | welcome new ideas and
Instructional han 17%
Staff change
My colleagues welcome new 15%
ideas and change
B Almost Always True © Often True Sometimas True W seldom True [ Almost Never True
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Readiness for Change—I vs. They Perspectives South Whidbey Elementary-South Campus

Gaps over 20% in elementary and over 25% in secondary should be investigated. Why do staff see different attitudes in their How large is the Gap between
colleagues? lvs. They?

I am willing to be held

All Staff :
accountable for student learning

13%

My colleagues are willing to be
held accountable for student
learning

I am willing to be held

) 15%
accountable for student learning

Instructional Staff

My colleagues are willing to be
held accountable for student
learning

38%

B Aimost Always True . Often True Sometimes True 0 Seldom True [ Almost Never True
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Organizational Trust

Trust-Benevolence/Caring

Trust-Competence

Trust-Integrity

Trust-Openness

Trust-Reliability

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

All staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

36%

B Almost Always True

33%

25%

28%

29%

33%

36%

31%

38%

32%

Often True

South Whidbey Elementary-South Campus

23%

27%

27%

29%

21%

25%

31%

35%

27%

32%

Sometimes True " Seldom True

B Almost Never True
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9 Characteristics of High-Performing Schools

Collaboration & Communication

Clear & Shared Focus

High Standards & Expectations

Effective Leadership

Supportive Learning Environment

Parent & Community Involvement

Focused Professional Development

Curriculum, Instruction & Assessment

Monitoring of Teaching & Learning

District Support for Improvement

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

All Staff

Instructional Staff

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

South Whidbey Elementary-South Campus

_ 28% 33%
B Almost Always True Often True Sometimes True I seldom True [ Almost Never True
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Comparison - Mean Scores

5.0
4.5

o 35 38 3.41
S 333
2 30 '
©
Q
= ;5

2.0

15

1.0

C CSF HSE EL

Comparison - Percent Positive

100%

90%

80%

70%

60%

Combined Positive

50%

40%

30%

C CSF HSE
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EL

SLE

SLE

PCI

PCl

2.90

FPD

49%

FPD

CIA

CIA

3.06

MTL

MTL

4.09

CLTR

84%

CLTR

X

3.12

48%

South Whidbey Elementary-South Campus

How does your school compare to:

. Nationwide Schools
. Your School or District

Characteristics

C — Collaboration & Communication

CSF — Clear & Shared Focus

HSE — High Standards & Expectations

EL — Effective Leadership

SLE — Supportive Learning Environment
PCl — Parent & Community Involvement
FPD — Focused Professional Development
CIA — Curriculum, Instruction & Assessment
MTL — Monitoring of Teaching & Learning
CLTR — Cultural Responsiveness

D — District Support for Improvement
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High Levels of Collaboration and Communication

Staff in our school do not manipulate others to achieve
their goals

Staff in our school are consistently truthful

When there is a problem in my school, we talk about how
tosolveit

Our staff shares new ideas and strategies with one
another

My professional learning community work results in
) ; 36%
improved student learning
Teachers plan lessons utilizing a racial equity lens in
; . 44%
order to engage historically underserved students
There is a willingness to address conflict in this school - 33%
W Aimost Always True Often True Sometimes True [ Seldom True [l Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

South Whidbey Elementary-South Campus

18% 9%

15% 23%

40% 27%

33% 33%

55%

33%

47%
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Clear and Shared FOCUS South Whidbey Elementary-South Campus

Staff | work Wlt'h take responsibility for ensuring each 31% 15%
student learns in our school

My performance goals are set based on the goals of this 33% 25%
school

Important decisions here are based on the goals of this 29% 29%

school

This school has a data-driven improvement plan with 33% 33%
measurable goals

Staff share a high sense of urgency around the need to

) 33% 47%
improve

High Standards and Expectations

Academic placement is not influenced by race, gender or

: ) 36%
socioeconomic levels

In our school we expect all staff to perform

15% 15%
responsibilities with a high level of excellence ° °

Students understand the expectations of this school 38% 23%

| believe that all students can meet state standards 45% 27%

Our staff believes that all students can meet state

0, 0
standards T2 20

W Almost Always True Often True Sometimes True I seidom True I Almost Never True
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Effective Leadership

The school leadership team is comfortable presenting new ideas to

the staff

My principal/administrator cares about me as a person

My principal is committed to quality education

My principal facilitates systems/processes to support school
improvement

Our school community engages in difficult conversations about race,

gender, oppression and discrimination

My principal collaborates with people and organizations outside this

school to support teachers and students

Staff are held accountable for the new behaviors and practices
needed to achieve our school improvement plan goals

Support from my principal/supervisor leads to progress on
instructional improvement (or professional growth)

Staff at all levels are treated fairly here

B Almost Always True Often True Sometimes True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

W Seldom True

B Almost Mever True

9%

South Whidbey Elementary-South Campus

30% 20%
8% 23% -
15% 31%
9% 36%
31% 31%
40%
. lm
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Supportive Learning Environment

Our staff can count on one another for help when needed

We have a system for celebrating student success

Staff at this school value and respect all students

We honor agreements made with each other

The development of students’ social emotional learning
enhances the learning environment in our classrooms

Students believe this school is a safe place

Students believe the adults in this school genuinely care
about them

Staff enforce the bullying/harassment policy of this
school

This school has effective equity practices for all 23%

Staff members enforce consistent behavior expectations

) ) 46%
and consequences in their classrooms

We celebrate progress toward improvement plan goals 20%

W Aimost Always True Often True Sometimes True [ Seldom True [l Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

South Whidbey Elementary-South Campus

14% 14%

46%
15% 23%
50% 10%

42% 17%

50% 17%
.
-~

50%
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Parent and Community Involvement

This school communicates effectively with families of all
cultures

This school encourages parent involvement in their

31%
child’s learning °
With important decisions we seek input from parents 42%
and the community
Focused Professional Development
Our teachers engage in professional development
_— B ) 33%
activities to learn and apply new skills and strategies
We are provided training to meet the needs of a diverse
o 23%
student population in our school
| receive training on instruction to support social 58%

emotional learning

We talk about race and bigotry as a staff 31%
Our teachers engage in classroom-based professional

development activities (e.g. peer coaching) that focus on 10% 40%
improving instruction

Peer observation/coaching and feedback is a tool we use

36%

South Whidbey Elementary-South Campus

31%

33%

38%

31%

33%

17%

18%

) ) . 11% 22%
to improve instruction

W Almost Always True Often True Sometimes True I seidom True I Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.
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High Quality Curriculum, Instruction, and Assessment

The curricula we teach are aligned with state learning
standards

Regular formative assessments are used to monitor
student progress toward standards

Students are provided tasks that require higher-level
thinking skills

| understand instructional strategies to support social
emotional learning objectives

Lesson purpose is clearly communicated to students

This school provides curriculum that is relevant and
meaningful

Our district has a social emotional framework

44%
(standards) >
Instruction is personalized to meet the needs of each 50%
student

B Almost Always True Often True Sometimes True I Seldom True [ Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

13%

30%

33%

73%

60%

45%

South Whidbey Elementary-South Campus

25%
20%
25%
9%
20%
44%

30%

Page 15



Frequent Monitoring of Teaching and Learning South Whidbey Elementary-South Campus

| provide timely feedback to students about their

; 20%
learning

Assessment data are used to identify student needs and

. . . ) . 9%
appropriate instructional intervention

Students are encouraged to self-reflect and track

36%
progress toward goals ?

We monitor the effectiveness of instructional

. . 38%
interventions

| incorporate social emotional instruction into my daily

) . ; 45%
instructional delivery

Struggling students receive early intervention and 27%
remediation to acquire skills

We reflect upon instructional practice to inform our

) ) 27%
conversations about improvement

Feedback from classroom observations leads to

; o ) ) 22%
meaningful change in instructional practice

W Aimost Always True Often True Someftimes True [0 Seldom True [l Almost Never True
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Cultural Responsiveness

Staff at this school value and respect all students

This school communicates effectively with families of all

36%
cultures

We are provided training to meet the needs of a diverse

student population in our school 23%

We talk about race and bigotry as a staff _ 31%

This school has effective equity practices for all _ 23%

Our school community engages in diﬁficul't c.onvgrsations _ 31%
about race, gender, oppression and discrimination

Academic placement is not influenced by race, gender or
socioeconomic levels

B Almost Always True Often True Sometimas True I seldom True [ Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

South Whidbey Elementary-South Campus

46%
18%
.
-
.

31%

Page 17



DiStI’iCt SUppOI’t fOI’ Improvement South Whidbey Elementary-South Campus

District administrators demonstrate commitment to
improved student learning

23% 15%

This district facilitates systems and programs to support

5 33% 42%
school improvement

District leadership communicates effectively with my

38% 23%
school

There is a consistent vision of school improvement

() 0,
throughout this district = S

District administrators communicate a clear vision of
good instruction and essential curriculum

18% 36%

Collaboration between district and schools is based upon

0, (o)
trust and respect 9% 55%

This district facilitates the alignment of curriculum

9 0,
across grades and schools 27% 73%

W Aimost Always True Often True Sometimes True W seldom True I Almost Never True
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Educational Effectiveness Survey™

Diversity, Equity and Inclusion

Module

clele

The Center for Educational Effectiveness

South Whidbey Elementary-South Campus

Belongingness _ e -
Oppression

DiverSity _ 2% .
W Aimost Always True Often True Someftimes True [0 Seldom True [l Almost Never True

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.
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Academics

Curriculumis rigorous, challenging and culturally
relevant. It represents high expectations for all students,
requiring critical thinking and problem solving. It is well
supported to ensure all students have opportunities to
achieve success at a high academic level. Content is
asset-based and has pro-social representation from
various racial, gender, and other marginalized subgroups.

Instructional practices use an equity lens and effectively
build on the interests, strengths and home cultures of the
school’s students and families. Culturally relevant
pedagogy is infused into the content of literature, class
projects, assignments, assessments events, field trips,
ethnic studies courses, connections to families and
communities, interventions and other resources.

Rigorous academic preparation is accompanied by high
levels of knowledge and skills, capitalizing on and
connecting to students of all backgrounds. All students
have access to rigorous courses and supports to ensure
success for all.

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

South Whidbey Elementary-South Campus

Students are provided tasks that require higher-level

(o)
thinking skills 33%

25%

The books and materials used in classrooms include
positive representations of race, gender, and other
marginalized people

10% 50%

Instruction is personalized to meet the needs of each

0,
student S0

30%

We are provided training to meet the needs of a diverse

. . 2 0,
student population in our school =

31%

Instructional practices incorporate the interests and
strengths of the home cultures of the school’s students
and families

25% 38%

Teachers plan lessons utilizing a racial equity lens in

) ) 44%
order to engage historically underserved students

33%

Staff | work with take responsibility for ensuring each

. 31%
student learns in our school

15%

| consider my students’ background when designing

60%
lessons

10%

| believe that all students can meet state standards 45% 27%

Our staff believes that all students can meet state

70
standards 7%

43%

B Amost Always True Orften True Sometimes True W Seidom True [l Almost Never True

Diversity, Equity and Inclusion Module - Page 2



: South Whidbey Elementary-South Campus
Belongingness Y Y P
A safe, welcoming school environment that embraces the )
diversity of race, ethnicity and religion, gender and Staff at this school value and respect all students _ 46%
sexual orientations among students and staff members
distinguishes the school. Effective strategies for Students believe this school is a safe place _ 42% 17%
managing diversity are robust and functioning
effectively. ; ; ; ;
Students believe the adults in this school genuinely care _ - 17%
about them
This school has a welcoming Ethnicity P, e% 9%
environment that embraces the
Gender P 0 I 0% | 10%
diversity of:
Race . e% 9%

Religion C e % 9% [1se]

Clear and effective policies, systems, structures and Our school uses non-exclusionary approaches to

procedures supporting equity are in place and equitably discipline (alternatives to suspension and expulsion)
enacted, such as democratic decision-making and

non-exclusionary approaches to discipline. The school has Staff enforce the bullying/harassment policy of this _ 38% -
an active and successful plan to help students learn school

positive social behaviors. There is evidence that the

school has reduced instances of bullying, harassment and

discrimination.

This school has effective equity practices for all 23% 31%

| receive training on instruction to support social
emotional learning

Our district has a social emotional framework

(standards) 44% 44%
Students feel they have a voice and are beginning to take
responsible ownership of their learning. They take an My principal collaborates with people and organizations _ 30% 40%
active role in co-creating an anti-bias culture and outside this school to support teachers and students
dismantling racism. They learn resilience and empathy
while feeling a strong sense of belonging. Diverse
representation of students, parents and community Thi;school includes students when addressing all forms _ -— 20% -
members are key participants and collaborators inschool  ©f bias

decision-making and shaping the culture.

A diverse representation of parents and community

29% 43%
members are involved in school decision-making ?

‘ ) ) W Adrraonss Abearys True CHten True Sometimes True [l Seldom Troe [ Admacst Bavar Trus . . . .
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Commitment to Dismantling Racism and Oppression

Learning opportunities involve a varied and high quality
curriculum (including social-emotional development) with
substantial enrichment experiences. There is particular
attention on reducing disparities in learning (racial,
gender, etc.) created by tracking and ability grouping.
There is intentional planning regarding managing
structural and cultural shifts as well as changes at the
systemic level.

Academic placement is not predictable by race, gender or
socio-economic levels; ability grouping is limited and used
strategically to avoid tracking defined as intentional
segregation based upon current performance, race or
other criteria. High levels of inclusion in the most
rigorous courses exists for low SES students, students
with disability and students of color. Access and support
exists for those wishing to be in the most rigorous
courses and opportunities.

Data are used to analyze, plan and change structures and
systems that support racial inequities and learning
outcomes. Datais used to analyze and respond to trends
in targeted areas such as staffing, community
engagement, staff development, student assignment,
course enrollment, discipline as well as college & career
planning and enrollment. Interventions on learning
conditions limit disproportionality.

Community engagement and partnerships are an active
representation of equity concerns and the valuing of
diversity in the community. The school participates in
community projects and draws on diverse community
assets. Parents and community groups are engaged in
courageous conversations about race, class,
expectations, and the role of education in the community.
Plans are co-created and action items are monitored for
implementation and effectiveness.

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

This school provides curriculum that is relevant and meaningful 45%

| incorporate social emotional instruction into my daily instructional

0,
delivery 18%

Learning opportunities include enrichment experiences for all students 45%

Academic placement is not influenced by race, gender or
socioeconomic levels

Supports are provided allowing all students to access more rigorous P
courses and content °
A proportional amount of students of color, low income and students

. . e . . ) 43%
with disabilities are included in the most rigorous courses
Our school has specific goals around reducing disproportionalities - 38%
Our school responds to disproportionality data to improve equity - 17%

This school encourages parent involvement in their child’s learning - 31%
With important decisions we seek input from parents and the 22%
community °

The school partners with diverse community assets - 40%

W Aumonss Adwiangs T Oftens True Somatimes. True W Seldom Tree [l Admast Maver True

18%

45%

36%

36%

33%

29%

50%

67%

31%

33%

30%

South Whidbey Elementary-South Campus
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Diversity

Self-awareness is encouraged as all members of the
community are supported in knowing their personal
equity journey and being aware of their own cultural
history. There is strategic planning and actions taken
regarding personal growth/development of all school and
community stakeholders.

Cultural proficiency of all stakeholders is developed and
monitored. There is an appreciation of different cultures
and connections to families of different backgrounds.
Appreciation of differences are modeled by leaders,
teachers, and students who embrace difficult
conversations about race, gender, economics, oppression
and discrimination with a clear understanding of their
own biases. The curriculum supports the development of
cultural proficiency through exploration of the
contributions of different racial and cultural groups in
history and society as well as addressing bigotry and
racism. Multiple, positive cross- cultural contacts
between students, staff and community members are
facilitated in and out of school.

Leaders build trust by demonstrating congruence and
ownership of the collective vision for equity, active
interventions designed to emphasize equity and, holding
the school community accountable to its commitments.
Leaders create partnerships that facilitate bridges across
differences. Difference is dealt with effectively using
multiple perspectives/approaches in terms of how power
and resources are distributed; how decisions are made
and implemented; and, how conflict is resolved.

EES © 2020 Center for Educational Effectiveness, Inc. All Rights Reserved.

Our teachers engage in professional development activities to learn
about equity

| am aware that | have implicit biases

My colleagues are aware they have implicit biases

This school communicates effectively with families of all cultures

Our school community engages in difficult conversations about race,
gender, oppression and discrimination

The school’s curriculum supports cultural proficiency by including the

contributions of different racial and cultural groups

We talk about race and bigotry as a staff

This school creates multiple cultural experiences between students
and the community

School leaders demonstrate ownership of the collective vision for
equity

When there is a problem in my school, we talk about how to solve it

There is a willingness to address conflict in this school

B Adrnest Abways Tros Often True Sometmes Troe B Seidom Tree

B Amost Nevar T

South Whidbey Elementary-South Campus

33%

10% 10% .
50% 25%
36% 18%
31% 31%

44% 33%
31% 38% .
22% 44% .
17% 25% .

40% 27%

33% 47% l
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